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	Nurture Groups



	Purpose of Report:

The purpose of the report is to advise Education Services Policy Development and Scrutiny Committee on the most recent formal evaluation undertaken, involving 16 Nurture Groups matched with 16 Control Schools.




	1.
Background


1.1
Glasgow Education Services set up a pilot initiative in 2001-2002 involving 5 schools, one per quadrant with 2 in the North East of the city, to establish and monitor the effectiveness of a Nurture Group approach.


Each Nurture Group was established by funding an additional teacher and pupil support assistant, to give specific, targeted support to vulnerable children whose barriers to learning, arising from social, emotional or behavioural difficulties, were preventing them and other pupils from fully accessing the curriculum.   The approach was fully in keeping with Glasgow’s strategy of early intervention, inclusion, raising attainment and providing support to the most vulnerable children.

1.2
Due to the extremely positive feedback from these 5 pilot schools a further 12 schools were identified for the 2nd phase 2002-2003.

1.3
Funding was identified from Action Fund - Social Inclusion, BBBL and the core department budget.

1.4
It was also agreed simultaneously to involve Psychological Services in a formal evaluation of the effectiveness of this approach, by comparing before and after pupil scores with identified control schools.

1.5
The quantitative assessment tools used were the Boxall Profile and the Strength and Difficulties Questionnaire (SDQ).   However schools also kept further data on attendance, wellbeing, curricular progress and the views of pupils, parents and staff.


The 2 control schools were selected in terms of size and similar socio economic factors, with school staff identifying their own group of vulnerable pupils experiencing difficulties at the early stages.   There was an expectation that the selected children would be a good match, to compare results from the Nurture Group schools, with pupils receiving a normal curricular input, without additional support.

1.6
The results of this evaluation were reported to Committee in full on 15 April 2003.   The results were extremely positive.   These included significant changes in behaviour and ability to access the curriculum by the Nurture Group children, as well as universal support from parents and staff.   No change was noted for the Control Group children.

1.7
However, it was also acknowledged at this time that the results could have been argued to be flawed, in that the individual pupil profiles had not been accurately matched with the identified pupil profiles in the Nurture Groups and the assessments were over a 6-month period of intervention.

1.8
Also important to the success in the establishment of Nurture Groups across the city was essential training in Nurture Group philosophy and practice, provided by university accredited trainers in collaboration with the National Nurture Group Network.   This was complemented with city wide in-service including sharing good practice and locally based initiatives.

1.9
A position statement was also issued to each Nurture Group, to provide guidance and to ensure consistency of approach across the groups, whilst also allowing an element of creativity and responding to local need.

1.10
As a consequence of the positive evaluation, the initiative was recognised as a priority within the Service Development Plan for 2004-2007, with funding secured to consolidate and expand the initiative.   As a consequence, 29 Nurture Groups were established from August 2004.

1.11
April 2005 saw approval from Education Services Committee to establish a further 29 Nurture Groups across the city resulting in 58 schools benefiting from Nurture Group as of August 2005.   It was agreed that each New Learning Community would have 2 identified schools to host Nurture Group.

1.12
The list of identified schools was reported to Education Services Committee on 16 May 2005.

	2.
Summary Findings of Current Evaluations


2.1
The evaluation findings totally endorse the Nurture Group approach, as an extremely effective intervention strategy to identify and address additional support needs, which fall into the category of social, emotional and/or behavioural difficulties.

2.2
The quantitative data collated, using the aforementioned 4 different assessment tools, all noted improvements of statistical significance in all areas tested, in favour of children receiving a Nurture Group approach.


They improved significantly, in comparison to their peers in the matched control schools, in the areas of:

· improved behaviour;

· improvements in their social and emotional wellbeing;

· improved academic attainment, particularly in basic literacy skills.

2.3
It is also important, to particularly note the statistically significant gains made in academic attainment by the Nurture Group children in comparison to their control peers despite the fact that there had been a concentration on PSD (personal, social and development) targets within the Nurture Groups.

2.4
The above results echo earlier evaluation results reported in Glasgow and across the country, confirming the effectiveness of the approach in supporting children experiencing barriers to learning arising from social, emotional or behavioural difficulties.

2.5
As the Nurture group approach is a short term, focused, intervention strategy to address the barriers to learning and early research evidence, including Paul Coopers research reports on the input having a long term, lasting impact this makes the whole approach an extremely cost effective strategy.

2.6
It should also be noted from current and previous research evidence that teachers, support staff, parents and pupils all report that the Nurture Group approach makes a significant difference both in the school and wider setting.   

A few recent examples and comments made:-

· a parent reporting their child had been “transformed”

· a parent describing their child, before being supported by the Nurture Group as “shy”, uptight and dependent”, whereas following a short input described their child as “humorous, smart and mature”

· a head teacher reported contact from a parent of a boy, who was supported by a school involved in piloting the Nurture Group approach 5 years ago.   Despite the fact that this school has now closed, the parent wanted to make contact to say how well her son was doing.   She stated that, “x’s inclusion in the Nurture Group gave her the chance to experience a family life and restore her faith in people, as she had been shunned by neighbours and other family members when x’s behaviour had been out of control.”

	3.Proposed Way Forward


3.1
The Nurture Group approach should continue in 58 of our schools, with ongoing monitoring, support and training provided to ensure a quality, consistent service continues to be delivered.

3.2
The longitudinal study should be progressed, to assess the long term impact.

3.3
Schools should be encouraged to achieve the Nurture Group network’s Quality Mark Award to ensure effective, quality practices continue in a consistent manner across the City.

3.4
To further improve the lasting impact of improved family relationships, further consideration should be given to the development of support to parents, provided on a multi agency basis.

3.5
Links should be formally made with the CHCPs to discuss the findings and to develop multi-agency strategies in support of this vulnerable group of children and their families.

3.6
The assessment tools used to select the Nurture Group children should be used with children experiencing similar difficulties in non Nurture Group schools, to advise on specific, structured approaches, which can be delivered to groups of children in non Nurture Group settings.   This is already used effectively in Nurture Group schools, to plan for specific areas of need to be addressed, for children not necessarily requiring a full Nurture Group approach.

3.7
An evaluation should be carried out in relation to the ‘Contextualised Learning Initiative’ pilot, to see if making the P1 curriculum less formal and more of a bridge between pre-5 and primary has a positive impact for all children, but particularly for pupils returning from the Nurture Group. Similarly the impact of a Curriculum for Excellence should be evaluated as it impacts on the early years’ primary curriculum.

3.8
Further research should be conducted into the links between child centred nurturing approaches, resilience and academic attainment.

3.9
The authority should take a fresh look at the allocation of Nurture Groups across the City, given the amalgamations which will be progressed over the following years, to ensure those schools with the greatest need, can benefit from the approach.

3.10
A pre-5 pilot should be constructed and progressed, by incorporating the key 
principles of 
nurture into the pre-5 curriculum and elements of effective pre-5 
practice into the P1 
classroom.

3.11
Of high importance is to consider the impact of the nurture group as an integral part of an early intervention strategy for children with social, emotional and behavioural difficulties.   This should be piloted in a few schools to evaluate if the Nurture Groups could be the first building block in a key strategic area.

3.12
Consideration should be given to the use of cluster teachers to support schools in the use of the approach by using school’s own staffing resources.

3.13
Consideration should also be given to pilot the Nurture Group principles and practice to support transition to secondary utilising current staffing.

3.14
Further research initiatives, involving psychological services should be progressed e.g. impact of multi-agency working in conjunction with Nurture Groups, the views of pupils and the number of EBD referrals from Nurture Group schools in comparison to non Nurture Group schools.

	4.    Evaluation Methods 2005-2006


4.1
As previously advised to Committee on 23 March, a more formal evaluation was undertaken during session 2005-2006, involving a much larger sample than previously undertaken and with 16 Nurture Groups accurately matched to 16 Control Groups.

4.2
179 children were assessed at the start of the new session in 2005 (Time 1) and re-tested at the end of the academic year 2006 (Time 2).

4.3
The assessment tools used for the evaluation and to determine pupil’s suitability for a Nurture Group approach and inform the plan to address their needs were:


Boxall Profile;


SDQ - Strength and Difficulties Questionnaire;


BIOS - Behavioural Indicators of Self Esteem;


Base Line Assessment;


And a parental questionnaire consisting of measurable components namely:

i. rating the parental view about 20 core skills;

ii. selecting 3 words to describe their children;

iii. adding any qualitative comments that they wanted to, in terms of the progress of their children and the Nurture Group in general.


THE BOXALL PROFILE      2 Development Strands and 3 areas of Diagnostic Profile.


Development Strand 1 - Organisation of Experience


This includes pupils being able to give purposeful attention, participate constructively, connect experiences, show insightful involvement and engage cognitively with peers.


Development Strand 2 - Internalisation of Controls


This includes emotional security, the pupil being biddable and accepting constraints, able to accommodate and respond constructively to others and the ability to maintain internalised standards.


Diagnostic Profile 1 - Self Limiting Features


This looks at the pupil’s levels of disengagement, insecurity, self image etc.


Diagnostic Profile 2 - Undeveloped Behaviour


This area looks at how inconsequential the pupil’s behaviour may be and issues of attachment.


Diagnostic Profile 3 - Unsupported Development


This cluster looks at the pupil’s undeveloped/insecure sense of self, negative attitude to self and others, disregarding others and avoiding or rejecting attachments.


THE STRENGTH AND DIFFICULTIES QUESTIONNAIRE (SDQ)


This measures children’s progress on five subscales (hyperactivity, conduct problems, emotional symptoms, peer problems and pro-social behaviour).


BEHAVIOURAL INDICATORS OF SELF ESTEEM (BIOS)


BIOS as the name suggest measures children’s self esteem.


BASELINE ASSESSMENT


This was used as a measure of attainment particularly in basic literacy skills.

4.4
Detailed papers on the data collection are available on request.

	5.   Parental perceptions on the progress made by Nurture Group Children 


5.1
In addition to the above reported results, before and after questionnaires were also constructed and issued to parents by one of our Senior Educational Psychologists as a parallel piece of research.   The study aimed to ascertain how Nurture Groups are viewed by parents, in terms of their thoughts about progress their children make during their time in the Nurture Group.

5.2
The key questions addressed were:

· Do parents feel their children have come on significantly, in a wide array of behaviours that are important at home, at school and for life in general?

· Is there any significant change in the attribution/constructs that people make about their children?

· What do parents say about Nurture Groups, when given the opportunity to answer in a less structured way?

5.3
The questionnaire had 3 parts:


a.
Rating the parental view about 20 core skills


b.
Select 3 words to describe their children

c.
Adding any qualitative comments that they wanted to in terms of the progress of their children and the nurture group in general.

5.4
Roughly 50 % of parents took part in the study in some way. This was extremely positive, and gives a representative overview.   Parents felt their children’s skills had developed significantly in these areas:

	Well organised   

Takes care of things                   

 Is a good listener

Will keep on trying       

Has a good sense of humour

Can describe an event well 
	Can take turns

Shows feelings for others          

Pays good attention

Can control temper                    

Is independent at home          

Is a good loser


	Can share with other children   

Can keep to the rules

Can share attention               

Is friendly to other children


These are all vital academic and life skills. Greatest gains were made for some of the areas of greatest apparent overall concern, such as paying attention, and listening, while other areas with lower mean rating, such as organisation and controlling temper also improved significantly.  Overall, children whose parents had completed the questionnaire twice had significant better skills generally across all categories, according to their parents.

Parents were asked to use three words to describe their child. The responses were given a rating of either positive (e.g. loving, caring, happy), negative (e.g. angry, insecure, selfish) or ambiguous/neutral (e.g. sensitive, deep, quiet). The ratings were 1, 0, or –1 for positive, ambiguous/neutral, and negative constructs respectively. A total score was calculated for each child by summing the scores of the 3 constructs used by the parents.

233 out of a total of 512 parents responded to this methodology in some way. For example, one parent who had described their child at time 1 as shy, uptight, and dependent, felt that by time 2 their child was humorous, smart, and mature, while another parent felt their previously destructive, hyperactive, and temperamental child was now happy, out-going, and a good listener.

· Parents who rated their children twice were significantly more positive in their descriptions of their children in June.  

· The overall mean score showed that the 127 parents who responded were overall more positive in their descriptions of their children in June, than the 167 parents had been about their children in autumn.  
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